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Introduction
What are the Wellington County Child Care Programme
Operating Criteria?
The purpose of the Child Care Programme Operating Criteria is
to measure quality in child care programmes that have or wish
to have a General Operating Grant Service Agreement or Fee
Subsidy with the County of Wellington. The Child Care
Programme Operating Criteria is our programme evaluation
tool that helps us to distribute public Child Care funding in a
fair way that prioritizes high quality practices.
All licensed Child Care programmes, Authorized Recreation
and Authorized Camp and School Board Operated
programmes in Wellington and Guelph are eligible to apply for
a General Operating Grant or Fee Subsidy Service Agreement
with the County of Wellington, programmes are required to
meet the minimum level of quality that we have defined in the
Child Care Programme Operating Criteria.

How were the Operating Criteria developed?
The Operating Criteria document was developed using a
number of well known resources for evaluating early
childhood education programmes, including the Environment
Rating Scales (such as the ECERS, ITERS, etc), the NAEYC Early
Childhood Programme Standards and Accreditation Criteria,
and other communities’ Operating Criteria (such as Metro
Toronto’s Operating Criteria). In addition, several criteria
were generated by referencing evidence-based research
literature which shows direct links between observable and
measurable practices in a child care programme and its overall
quality. References for each of the materials used to create
the Operating Criteria are included in this document.
The individual criteria are grouped according to domains of
child care operations and programming, and are similar to the
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groupings of the Environment Rating Scales and other global
measures of programme quality. Also, like other Child Care
programme evaluation tools, each criterion provides a piece
of information that, when brought together and reviewed as a
whole set of criteria, provides a profile of quality for the
overall programme.

These processes help to gather an accurate and objective
profile of the quality of the child care programme. Child Care
programmes are reviewed approximately every year. New
Child Care programmes are reviewed prior to entering into a
Service Agreement with the County of Wellington.
What is the Initial Quality Profile?

Who performs the Operating Criteria review?
Quality Child Care Visitors (Children’s Early Years Division)
perform the Operating Criteria assessments. The process of
reviewing programme quality and scoring it according to the
Operating Criteria is performed only by Children’s Early Years
Division personnel that have been trained to interpret the
Operating Criteria effectively and reliably. These staff
members are required to have experience in evaluation
techniques and to have a solid understanding of Child Care
programming and early childhood education.
How is the Operating Criteria review performed?
The Quality Child Care Visitor uses several strategies for
gathering information about the Child Care programme
including:




a minimum 4 hour observation visit to the programme
review of Child Care programme documents
respectful questioning and conversations with the
Child Care supervisor and staff

The Initial Quality Profile is a document that Child Care
programmes fill out when
their review process
begins. It is used by the
Quality Child Care Visitors
to begin to gather
information. The
information that Child
Care programmes include
in the Initial Quality Profile
may be used to begin
filling out the score sheet
if the information
provided is sufficient to
accurately score the
relevant criteria. The
materials that the Child
Care programme provides
in the Initial Quality Profile
may also give the Quality
Child Care Visitor an
indication of areas for
further follow-up when
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they perform the observation visit and engage in discussion
with Child Care centre personnel.
How are Child Care programmes scored using the Operating
Criteria?
The method of scoring each criterion in the Operating Criteria
is based on a three point system:




Meets criterion
Needs improvement to meet criterion
Little or no evidence of meeting criterion

There are Operating Criteria score sheets that the Quality
Child Care Visitor uses for each review. These score sheets are
filled by the Quality Child Care Visitor as she or he observes
the activities taking place or the reviews the materials
described in the criterion, and is able to accurately determine
the score.

The Operating Criteria score sheets are filled out as much as
possible at the observation visit to the Child Care programme.
This is done to make sure that the Operating Criteria review
process is as reliable and as fair as possible. Gathering
information over an extended period of time can jeopardize
both the validity and reliability of the Operating Criteria; and
can interfere with the level of fairness by which the Operating
Criteria process is implemented from programme to
programme.
For some programmes, there are a few criteria that may not
be relevant; as well, from time to time, there are activities
listed in the criteria that simply don’t occur in the programme
when the Quality Child Care Visitor is performing the
Operating Criteria observation visit. In these situations, a
score of “not applicable” is given, and the criterion is not
included in the final calculations of how many criteria were
met by the programme. The Quality Child Care Visitor keeps
careful notes during the observation and scoring process –
included in these notes is an explanation why a score of “not
applicable” was given for a criterion.
What do the scores mean?
Meets Criterion In order for a Child Care programme to
receive a score of “meets criterion,” the Quality Child Care
Visitor must observe the activity described in the criterion in
each of the programme areas, performed consistently during
the observation period by all staff. For criteria that refer to
specific equipment and materials, they need to be available, in
excellent condition, and in adequate numbers to address the

Introduction to the Operating Criteria Review Process 2018

activities described in the criterion. For criteria that refer to
written materials, such as policies and documentation, the
information involved must be in sufficient detail, be current,
be completely accurate, and must address all aspects of the
criterion.
Needs Improvement to Meet Criterion When a Child Care
programme receives a score of “needs improvement to meet
criterion,” the assumption made by the Quality Child Care
Visitor is that with additional supports the programme could
meet the criterion. The Quality Child Care Visitor will score a
criterion as “needs improvement” when she or he has
observed the activity described in the criterion being
performed inconsistently throughout the observation period;
or being performed in some of the programme areas, and not
in others; or being performed by some of the staff, but not all
of the staff. For criteria that refer to specific equipment or
materials, a score of “needs improvement” is given if the
materials are present and available, but are insufficient in
number, or require minor repairs. For criteria that refer to
written materials and documentation, a score of “needs
improvement” is given if the required material (such as a
policy) exists, but does not cover all aspects that are required
in the criterion; or if the materials are out of date; or if there
are minor inaccuracies in the materials that can be easily
rectified.
Little/No evidence of Meeting Criterion When a Child Care
programme receives a score of “little/no evidence of meeting
criterion,” the assessment being made by the Quality Child
Care Visitor is there are significant challenges that need to be

overcome in order for the programme to meet the criterion.
The Quality Child Care Visitor will score a criterion as “little/no
evidence” when she or he has not observed any part of the
activity described in the criterion, or if the activity is observed,
it is at a frequency rate that implies that it is not a deliberate
practice that would be sustained over time, or across even the
minority of programme areas, or among even the minority of
staff. For criteria that refer to specific equipment and
materials, a score of “little/no evidence” is given if the
materials are not present, or are not available to the children,
or are in such a state of disrepair that they are potentially
deleterious to the user. For criteria that refer to written
materials and documentation, a score of “little/no evidence”
is given if the required materials or documentation do not
exist, are incomplete, or contain major inaccuracies.
Are the same Operating Criteria used for all Child Care
programmes?
This Operating Criteria document is relevant to all licensed
centre-based Child Care programmes in Wellington and
Guelph - and it is used to review programming for children of
all ages in Child Care. For example, in addition to Child Care
centres that serve children who are infants to preschoolers,
the vast majority of these criteria can be used for reviewing
school-age programmes (i.e., before and after-school care).
There are a small number of specialized criteria specifically
intended for school-age programmes (indicated by “SA” in the
Operating Criteria document).
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In the few situations where specific Operating Criteria are not
applicable to a school age programme, due to explicit
references to care and education for children younger than 6
years (such as diapering & rest), these criteria are not included
in the overall profile of quality for that programme.
There is a separate set of Operating Criteria for Licensed
Home Child Care.

What is Meeting Criteria? How does a Child Care programme
“pass” the Operating Criteria?
For overall scoring, programmes are not required to meet
every criterion, but they are expected to meet a significant
portion of the criteria within each category in order to be
considered to have “passed” the Operating Criteria.
We know from our internal reviews of the Operating Criteria
processes that all of the 318 operating criteria are achievable.

sustained quality improvements in challenge areas identified
through the Operating Criteria, deliberate problem solving and
strategic planning is likely required, which takes time.
What supports are available to assist programmes in meeting
the criteria?
The County of Wellington provides capacity building through
the Children’s Early Years Community Services Capacity
Building team. This is a community based support for
improving quality that includes consultations, networking
supports, professional development and a resource library.
The Child Care Programme Operating Criteria together with
the Children’s Early Years Community Services team form a
joint Quality Rating and Improvement System (QRIS) for
Wellington and Guelph. This is our 2-pronged approach to
quality:


For Child Care programmes wishing to begin or to continue to
have a Service Agreement with the County of Wellington, they
must pass the Operating Criteria, which means that they must
meet each of the defined percentages of Operating Criteria in
each section of Operating Criteria for at least two thirds (2/3)
of the Sections of the Operating Criteria.
Child Care programmes that have not met a “significant
portion of the criteria,” will not be reviewed again by the
Operating Criteria process for at least a 6 month period. This
minimum period of 6 months is based on the concept that for



The Child Care Programme Operating Criteria is
measuring quality levels and changes in quality.
The Children’s Early Years Community Services team is
supporting quality change in Child care programmes.

All Child Care programmes are encouraged to seek out and
make use of a range of supports and resources available to
improve their programme quality.
What is the Children’s Early Years Division’s continuous
quality improvement process for the Operating Criteria?
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After each phase of the Operating Criteria (which can take up
to 20 months to review all Child Care programmes with a
Service Agreement), Children’s Early Years Division staff
analyze the data collected (scores), and examines our internal
implementation processes of the Operating Criteria. For
example, after a full phase of implementation, we examine
our performance “measures” such as the length of time that
the Operating Criteria process typically takes from beginning
to end for Child Care programmes; and the clarity of our
communications with Child Care programmes regarding their
Operating Criteria reviews. Our continuous quality
improvement process focuses on the reliability and the
validity of the Operating Criteria as a tool used to examine
Child Care programme’s quality levels and their eligibility for a
Service Agreement with the County of Wellington.

the 318 criteria that we use to describe “quality” in Child Care
programmes in Wellington and Guelph.

Reliability of the Operating Criteria refers to the extent to
which the criteria (and the process of implementation of the
Operating Criteria) are used in the same way to measure the
“same things” regardless of who is performing the review –
and, regardless of the programme that is being reviewed.
Validity of the Operating Criteria refers to the extent to which
the criteria reflect child care quality. In the development of
the Operating Criteria tool, validity was first established by
creating indicators of quality from peer-reviewed research
sources. The process of reconfirming the validity of the
Operating Criteria involves considering and applying new
developments in Child Care quality research literature to the
Operating Criteria and examining patterns of scoring across
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Category One:
Physical Environment

The early childhood classroom constantly provides messages about what the programme values, and who is valued, from what
hangs on the walls to the activities the teachers offer the children1

“Good space in a children’s setting offers character with flexibility” Jim Greenman2
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Category One: Physical Environment
Indoor Physical Environment3
indoor 1. There is individual space for each child’s belongings (such as cubbies, hooks, etc)
indoor 2. Most indoor space (areas include programming rooms, hallways, and bathrooms) is physically accessible for all children and adults, including
individuals with special needs
 In areas that are inaccessible to children and adults with special needs, adaptations and/or plans are in place to rectify the inaccessible
nature of the space.
 Adaptations have been made to ensure that the children with special needs currently in the programme have access to all programming
areas.
indoor 3. There is enough space that allows for freedom of movement, when all the children in the group are present
indoor 4. Traffic patterns in the room do not interfere with individual and small group play
indoor 5. Space promotes participation and exploration (such as accessible shelves, bins, interest centres, etc)
indoor 6. The overall lighting is bright and cheerful
 there is flexibility in the lighting (dimmer switches; lamps);
 there is natural lighting and the natural lighting can be controlled (by blinds or curtains) 4
indoor 7. There are soft (washable) elements in the room to promote comfort and security (such as carpeting, curtains, fabric, pillows, etc)
indoor 8. Indoor space is designed and arranged to:
 Accommodate children individually, in small groups, and in large groups
 Divide space into areas that are supplied with materials organized in a manner to support children’s play and learning
 Provide semi-private areas where children can play alone or with a friend
 Provide children with special needs full access (making adaptations when necessary) to the curriculum and activities in the indoor space5
indoor 9. Floor space is clean and safe
indoor 10. There is safe, and adequate, space and equipment available for indoor gross motor activity
indoor 11. Indoor space is arranged in a way that adults can supervise children by sight and sound at all times
IndoorSA 12.
Children in the school-age programme are able and permitted to create their own private space, protected from intrusion from others 6
IndoorSA 13.
School-age programme space has a quiet area available on a daily basis7
IndoorSA 14.
School-age programme has ample and suitable space (ideally, there is some dedicated space for the exclusive use of the programme, where
materials can be left out, and pictures and artwork can be displayed)8
IndoorSA 15.
School-age programme has regular use of facilities and materials of the host agency or school 9
SA

Criterion intended for school age programmes, primarily before and after-school programmes.
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Category One: Physical Environment, Continued
Outdoor Physical Environment
outdoor 1 Outdoor space is free of hazards
outdoor 2 Outdoor space is well maintained.
outdoor 3 The outdoor play area is routinely checked and maintained (such as, good drainage, garbage is picked up, grass regularly cut)10
outdoor 4 Most outdoor space is physically accessible for all children and adults, including individuals with special needs
 In areas that are inaccessible to children and adults with special needs, adaptations and/or plans are in place to rectify the inaccessible
nature of the space.
 The programme makes adaptations for children with special needs who are currently in the programme, so that there is full participation in
the outdoor curriculum and activities11
outdoor 5 There is adequate sun protection and wind protection, and a balance of sun and shade
outdoor 6 There are natural elements such as trees, grass, gardens accessible to the children in playground
outdoor 7 Space and equipment are organized so that children are easily supervised by adults
outdoor 8 There are two or more types of ground surface
outdoor 9 The outdoor play area protects children from 12
 Injury from falls
 Catch points, sharp points and protruding hardware.
 Entrapment
 Tripping hazards
outdoor 10 There is enough small and large portable and fixed equipment to meet the needs of the group of children using the playground
outdoor 11 There are materials and activities available outdoors to support:
 dramatic play
 sensory play (such as sand and water)
 literacy, social, fine motor, and cognitive development
 gross motor play
outdoor 12 Outdoor materials are enhanced and changed to reflect the current activities and learning objectives of the children
 There is adequate, accessible storage for outdoor equipment
outdoorSA 13 School age programme has easy access to outdoor space 13
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Category One: Physical Environment, Continued
Large Equipment and Furnishings (indoor and outdoor)
lgEquip 1 All large equipment (such as climbers, and any large indoor or outdoor equipment) is maintained, and safe
lgEquip 2 The furniture is clean, and well maintained (such as tables, chairs, shelving, storage cupboards, outdoor furniture)
lgEquip 3 The scale of equipment and furniture (such as tables and chairs) is appropriate for the children intended to use it
lgEquip 4 Adults have a comfortable and convenient place to sit to support their interactions with children (i.e., chairs that support an adult for sitting with
children during meals; stool/chairs for supporting a crouch while interacting with children)
lgEquip 5 There are a variety of wheeled toys available (recommended 1 for every 4 children) that are suitable for the sizes and ages of the children 14
Small Equipment (blocks, table top materials/toys, etc)
smEquip 1 All small equipment, toys and materials are maintained, clean and safe
smEquip 2 There is a variety and an adequate number of age and developmentally appropriate equipment, toys and materials for children throughout the
day
smEquip 3 There are equipment, toys and materials available indoors to support:
 dramatic play
 sensory play (sand, water, playdough, etc)
 literacy, social, fine motor, and cognitive development
 gross motor play
smEquip 4 Toys and materials are organized and grouped appropriately
smEquip 5 Materials, accessible storage bins and shelves are labeled with pictures or words, or both (to support language development, autonomy, and to
assist supply staff and/or visitors to the room in organizing the materials).
smEquip 6 Equipment, toys and materials are accessible and available throughout the day particularly during free play. This means that toys and materials
are within reach and accessible to the children to foster their own choice and independence. There may be a small selection of materials
“visually” accessible (for example, in a clear bin) that the child can see and therefore ask for.
smEquip 7 There are materials (toys and equipment, at least 3-5) adapted and individualized for children with special needs15 who are currently in the
programme.
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Category One: Physical Environment, Continued
Display
display 1
display 2
display 3

display 4
display 5
display 6
display 7

A variety of materials are displayed that reflect recent activities and creations involving the children
All materials displayed are free from bias16, and are developmentally appropriate
Materials that are posted make the environment “welcoming and accessible” 17
 Materials are posted that promote appreciation for diversity while being respectful of the cultural traditions, values, and beliefs of families
 There are clearly defined areas for posting and displaying information for parents
There are real and realistic pictures of familiar people, animals and things
Materials are posted at a variety of heights, including children’s eye level
Artwork, family pictures, and other handmade materials related to the current activities in the programme outweigh commercially made
materials displayed around the room
Appropriate materials related to children’s Individual Programme Plans (IPP) are posted strategically throughout the room for ease of reference
for staff in incorporating objectives into daily activities18
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Category Two
Physical Health and Well-Being

Children in early childhood settings with good health care practices experience about the same number
of illnesses as children who are cared for primarily at home19
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Category 2: Physical Health and Well-Being
Toileting and Diapering
T&D 1
A sanitary diapering procedure is posted by each change table and followed by staff 20
T&D 2
Sufficient, suitable washroom facilities are accessible to all children21
T&D 3
Sufficient supplies are available to ensure that toileting/diapering and hand washing can be conducted in a hygienic manner
T&D 4
Toileting/diapering products accommodate all children’s needs and sensitivities
T&D 5
Toileting and diapering is unhurried, is viewed as an opportunity to interact and engage in conversation, and is a time to encourage self-help
skills
T&D 6
Toileting and diapering routines and environment ensure individual dignity
Nutrition
Programme has accessed information and advice from a nutritionist (such as nutritionists from WDG Public Health) and has documentation to
indicate approval by Public Health personnel
nutrition 2 Relevant staff have participated in training on food safety and food handling
nutrition 3 Weekly menus are posted in an accessible location for parents to refer to. One time changes to a food item on the standard menu are noted
(for example, a note identifying the change: “orange slices will be served instead of veggies and dip”)
nutrition 4 Meals and snacks are planned in accordance with the Child Care and Early Years Act, 2014 standards and with Canada’s Food Guide to Healthy
Eating
nutrition 5 All food that has an expired “best before” date is discarded
nutrition 6 Families’ food practices and religious customs are accommodated in the food served to their children
nutrition 7 Children’s food allergy information is kept up to date and posted in locations which ensure that all staff members (including supply staff) are
aware of the information, and, when relevant, families are informed.
nutrition 8 The general atmosphere during snack and meal time is relaxed and unhurried
nutrition 9 Child care staff participate in snack and meal time, to model appropriate food choices and facilitate conversation
nutrition 10 Children are encouraged, but not forced (no physical or other form of coercion, ridicule, punishment (such as “can’t leave the table until”)
associated with food) to try new food choices
nutrition 11 Food service encourages children’s independence (choice in serving size; developmentally appropriate utensils; children may serve themselves
with support from adult)
nutrition 1
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Category 2: Physical Health and Well-Being, Continued
Rest
rest 1
rest 2
rest 3
rest 4
rest 5

Each child has a designated cot or mat
Sheets are changed once per week (and more often, if required)
The sleep environment is calm and conducive to sleep (such as lighting is low; natural light is controlled; music playing is soft and calming)
Provisions are made for non-sleepers and early risers
Sleep and resting schedules are the most developmentally appropriate possible (for example: infant sleep schedule is based on each individual
child’s needs; preschoolers’ sleep schedule is more based on the needs of the group of children)

Hygiene
hygeine1
hygeine2
hygeine3

There is a schedule identified and followed for cleaning and sanitizing toys, materials, and surfaces (for example, for infant toys, each time a toy
goes in a mouth; toddler toys, weekly; etc)22
Hand washing procedures are posted at all hand washing sinks
Hand washing practices are adequate23 1

1

Staff and children who are developmentally able to learn personal hygiene are taught hand washing procedures and are periodically monitored. Hand washing is required by all
staff, volunteers, and children when hand washing would reduce the risk of transmission of infectious diseased to themselves and to others. Staff assist children with hand washing as
needed to successfully complete the task. Children wash either independently or with staff assistance. Children and adults wash their hands as follows:On arrival for the day; After
diapering or using the toilet; After handling body fluids (for example, blowing or wiping nose; coughing; touching mucous, blood or vomit); Before meals and snacks, before preparing
or serving food, and after handling raw food that required cooking (such as meat, eggs, poultry); After playing in water shared by two or more people; After handling pets, animals or
any materials such as sand, dirt or surfaces that might be contaminated by contact with animals; When moving from one group to another that involves contact with infants and/or
toddlers. Adults wash their hands as follows: Before and after feeding a child; Before and after administering medication; After assisting a child with toileting; After handling garbage;
After cleaning surfaces, etc. Except when handling blood or body fluids that might contain blood (which requires that you use gloves), wearing gloves is an optional
supplement, but not a substitute, for hand washing in any required hand washing situation listed above. Staff wear gloves when contamination with blood may occur; Staff do
not use hand-washing sinks for bathing children or for removing smeared fecal material; In situations where sinks are used for both food preparation and other purposes, staff clean
and sanitize the sinks before using them to prepare food
County of Wellington Child Care Operating Criteria
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Category 2: Physical Health and Well-Being, Continued
Health and Safety
H&S1
The child care programme holds a valid non-provisional or valid short term 24 Child Care and Early Years License. The license provided by the
Province of Ontario references no unmet items of non-compliance with the Child Care and Early Years Act, 2014.
H&S2
The child care programme holds a Child Care and Early Years License and corresponding Licensing-related paperwork wherein there are no
patterns of “terms and conditions,” or a single “term and condition,” or references to activities in the Summaries of Licensing Requirements and
Recommendations that could jeopardize the well-being of children and staff.
 If the child care programme has patterns of “terms and conditions,” or a single term and condition, or activities noted on the Child Care and
Early Years License and/or the summary of requirements and recommendations, the child care programme has concrete evidence that they
are taking the necessary steps to be in compliance with the Child Care and Early Years Act. 2014.25
H&S3
The Wellington County Children’s Early Years Division Complaint Procedure on Programming Concerns is posted in an area that is accessible to
parents, child care staff, and visitors to the programme.
H&S4
There is consistency between the serious occurrence reports sent to the County of Wellington Children’s Early Years Division; and records of
serious occurrence reports on file at the child care programme.
H&S5
Staff have a firm understanding of the process of documenting and reporting Serious Occurrences
H&S6
There are written policies for the following areas26
 Daily admission and exclusion procedures for children showing signs of illness
 Children’s health records
 Administering medication
 Care of a sick child
 Notification of parents in the event of illness/injury
 Staff health records
 Staff illness
 Training in first aid
 Occupational health and safety for staff
 Management of infectious diseases
 Reporting suspected child abuse and neglect
 Sanitation policies and procedures (hand-washing, diapering/toileting routines)
 Food handling and mealtimes
 Food preparation and food storage
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Child care supervision policy for volunteers and students
The Serious Occurrence Policy includes the serious occurrence notification form requirement, which is intended to provide increased
transparency for parents about serious occurrences that occur in the programme.

There is a written protocol with respect to staff undergoing allegation of child abuse
There is a written protocol with respect to ensuring the health and safety of children with special medical needs in the programme; all staff and
visitors to the programme (including volunteers, supply staff, resource consultants, therapists, etc) are aware of and follow the protocol.
H&S9
Staff have adequate paid sick time, and for longer periods, sick leave arrangements
H&S10 Public Health Inspection reports of the last year demonstrate compliance with Ontario Food Premises Regulations and the Health Protection and
Promotion Act
 If the child care programme has areas of non-compliance documented by the Health Inspection process, the child care programme has
concrete evidence that they are taking the necessary steps to be in compliance (such as work orders, job estimates, etc)
 Re-inspection reports indicate compliance
H&S11 Children have daily opportunities for outdoor play (except when weather or air quality advisories are in effect)
H&S12 Staff ensure that children are appropriately dressed and protected from outdoor weather (sun, rain, cold, heat)
H&S SA 13 For School Age programmes, where relevant, there is a plan in place to ensure the safe transition of children from school to the programme
location and vice versa27
H&S7
H&S8
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Category Three
Pedagogy*, Curriculum and Activities to Support Learning &
Development

*Pedagogy can be defined as “education in its broadest sense”28
Human infants are born with vast potential for development in many more ways than even the most well-resourced modern
education exploits29
The playing child advances forward to new stages of mastery30
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Category 3: Pedagogy*, Curriculum and Activities to Support Development
Supporting Social and Emotional Development
socEmot 1 Children have varied opportunities to develop a sense of competence and positive attitudes toward learning, such as persistence, engagement,
curiosity, and mastery31 (for example, there is evidence in the room to suggest that children are/have engaged in projects that span over time;
children are observed making choices regarding their involvement in activities – including meeting/circle time; children are given the opportunity
to decide when their activity/product is complete; there is flexibility in scheduling to permit children to continue their involvement in an activity,
or return to an activity).
socEmot 2 Children are provided varied learning opportunities that foster positive identity and an emerging sense of self and others 32
socEmot 3 Dramatic play materials are accessible and include items to support role playing and fantasy 33
socEmot 4 IPP goals for individual children are incorporated into social and emotional development activities for the group of children 34
Supporting Fine Motor Development
FMotor 1 Children are provided varied opportunities and materials that support fine motor development 35
FMotor 2 IPP goals for individual children are incorporated into fine motor development activities for the group of children
Supporting Gross Motor Development
GMotor 1 Children have varied opportunities and are provided equipment to engage in large motor experiences that 36
 Stimulate a variety of skills
 Enhance sensory-motor integration
 Develop controlled movement (balance, strength, coordination)
 Enable children with varying abilities to have large-motor experiences similar to those of their peers.
 Range from familiar to new and challenging
 Help them learn physical games with rules and structure (according to level of development)
GMotor 1 IPP goals for individual children are incorporated into gross motor development activities for the group of children
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Category 3: Pedagogy*, Curriculum and Activities to Support Development, Continued
Supporting Language Development
language 1
Literacy and language activities are included in different learning areas
language 2
Materials and equipment are labeled with words and pictures37
language 3
There is a wide selection of developmentally appropriate, bias free books and reading materials, that are in good condition, are organized,
accessible and reflect the current activities of the programme
language 4
Books and written materials are used daily to enhance learning objectives for the whole group, for small groups (such as in the learning centres)
and for individual children.
language 5
A child’s ability to tell narratives is a predictor of later reading achievement and success in school38 Child care staff help to develop narrative skills
in young children by providing opportunities to both hear and tell stories.
language 6
Children have varied opportunities to develop competence in verbal and nonverbal communication by responding to questions; communicating
needs, thoughts and experiences; and describing things and events 39
language 7
Child care staff strive to be responsive communication partners by being attentive to the children’s interest and needs, and by encouraging every
child to take an active part in interactions
language 8
Interactions are encouraged by staff positioning themselves at the child or children’s physical level, by talking about what the children are
interested in; by allowing the children to respond and by adjusting the language level appropriately to meet the needs of the child
language 9
IPP goals for individual children are incorporated into language development activities for the group of children
language 10 Child Care staff link children’s spoken communication with written language, such as write down what children dictate on pictures etc
Supporting Cognitive Development
cognitive 1
Musical activities and music materials are part of the regular programme (accessible musical instruments; songs and music are incorporated into
activities (such as circle or meeting time); and music is used to enhance the environment)
cognitive 2
Learning Centres or areas include40:
 Sensory/Art
 Music
 Dramatic Play
 Block Play
 Cognitive/Manipulative Play
 Science and Nature (for example, an area where children can make comparisons, classify, see cause and effect, observe, and document)
cognitive 3
IPP goals for individual children are incorporated into cognitive development activities for the group of children
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Category 3: Pedagogy*, Curriculum and Activities to Support Development, Continued
Use of TV, video, and computers in the programme
media 1 The content of “passive media” such as television, DVD/videotapes, and audiotapes/CDs is limited to exclusively developmentally appropriate bias free
programming
media 2 Passive media are not used for large amounts of time
media 3 Technology such as computers, tape-recorders, television, DVD/videotapes, and audiotapes/CDs is used to enrich the learning objectives defined in
programme and activity planning
media 4 Parents are notified of DVD/videotape or television viewing in advance, and all materials are previewed by staff in advance41
media 5 Use of computers (including electronic games) is supervised, and time allocated is equitable
Policies and Processes that support Pedagogy
pedP&P1
The programme has a written statement of philosophy and uses one or more written curricula or curriculum frameworks consistent with its
philosophy42
pedP&P2
Materials used to implement the curriculum43
 Reflect the lives of the children and families
 Reflect the diversity found in society including gender, age, language, and abilities
 Provide for children’s safety while being appropriately challenging.
 Encourage exploration, experimentation, and discovery
 Promote action and interaction
 Are rotated to reflect changing curriculum and accommodate new interests and skill levels
 Are rich in variety
 Accommodate children’s special needs
pedP&P3
There is an appropriate distribution of activities in which “open” activities that allow for individual expression and opportunities for unique
creations outweigh “closed” activities such as worksheets and prescriptive art activities (with pre-cut materials, or a pre-established format).
pedP&P SA4 For School-age programmes, homework support is not the core activity; in situations where homework support is part of the activities taking place
on a regular basis, programme staff/supervisors are engaged in dialogue with parents regarding the length of time devoted to homework and the
level of support provided, given the context of group care 44.
pedP&P SA5 For School-age programmes, there is time set aside on a regular basis (i.e., weekly) for children, together with staff, to review previous activities
and for the children to provide input into activities that are upcoming. 45
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Category Four
Developmentally and Culturally Appropriate Activities to Support
Learning & Development in a Social Context

An honest self appraisal is essential to creating a climate in which social justice can flourish. Once educators confront their own
biases, they can take the next step toward creating a curriculum that
promotes and embraces issues of equity and fairness46
Compassion is rooted in an attitude of love, respect, and caring for what is outside the boundaries of self and one’s immediate
communities. Responding with a compassionate heart affirms our willingness to look out for each other’s welfare and act
responsibly for our common good.47
Development is through a child’s activities in the context of social interactions and relationships 48
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Category 4: Developmentally and Culturally Appropriate Activities
to Support Learning & Development in a Social Context
Activities Reflect Diversity, Promote Acceptance of Diversity, and Support Inclusion
SI 1
Experiences are free of bias and stereotypes
SI 2
Activities and experiences demonstrate respect and reflect a variety of cultures, races, abilities, languages and family structures49
SI 3
Staff intervene appropriately to challenge stereotypes and counteract prejudice shown by children or adults 50
SI 4
Staff support children’s development of friendships and provide opportunities to play with and learn from one another 51
SI 5
Staff support children as they practice social skills and build friendships by helping them enter into, sustain, and enhance play 52
SI 6
Staff practices indicate that they have an understanding of the social and cultural contexts of the children in their care
SI 7
Staff know each child well and design their activities based on their knowledge of individual children’s differing abilities, developmental levels, and
approaches to learning53.
SI 8
Staff bring each child’s culture, language and ability into the shared culture of the programme so that children feel accepted and gain a sense of
belonging54
SI 9
Children with special needs participate in activities and routines throughout the day
SI 10 No children with special needs are systematically grouped with children who are not their own age
SI 11 Children who have special health care needs (medically fragile) are not excluded from the programme due to health related procedures such as
tube feeding or catheterization.
 Parents of children who have special health care needs are asked to collaborate with staff in related training; however are not required to be
present to perform related health procedures as a condition of enrollment 55
Role and use of Referral and Assessment
referral 1 Staff have a firm understanding of the referral process for children who have special needs who are already in the child care programme
referral 2 Director2/Supervisor, child care staff and Resource Consultants involved in the programme have an understanding of:
 Conditions or situations under which children will be assessed
 Timelines associated with the intake, identification, and individual programme plan development processes56
referral 3 Early Childhood Educators, with the support of the Resource Consultant when required, assess the developmental progress of each child in the
group - across all developmental areas57

2

For the purpose of these Operating Criteria, the terms Director and Supervisor are referring to personnel who have direct supervisory responsibility to child
care staff and are qualified Early Childhood Educators.
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Category 4: Developmentally and Culturally Appropriate Activities
to Support Learning & Development in a Social Context, Continued
Supports for children with Special Needs in the programme
SN 1. Individual Programme Plan goals are embedded into regular routines and activities in the programme58
SN 2. Resource Consultants involved with the child care programme attend child care staff meetings
SN 3. Children with identified special needs have up to date Individual Programme Plans
SN 4. Individual Programme Plans are developed by a team including the Early Childhood Educators, the Resource Consultant, and include the input of
parents
SN 5. Child care staff participate in workshops and training offered by agencies consulting to the child care programme.
SN 6. Child care staff participate in child oriented meetings (in addition to case conferences etc); Supervisors support child care staff participation in
attending these meetings.
SN 7. Children who are undergoing challenges which may be temporary, or may not necessarily be identified as “special needs,” receive the additional
attention they need to be engaged, and supported in the child care programme.
Policies and formal practices to support developmentally and culturally appropriate activities within the social context
SCpolicies 1. The child care programme has a written policy statement supporting inclusion 59
SCpolicies 2. The child care programme has a written policy statement supporting diversity and how it can be valued in the early childhood classroom 60
SCpolicies 3. Children with disabilities are not asked to stay home because a particular staff member is absent. 61
SCpolicies 4. Programme Director/Supervisor promotes staff participation in courses/workshops/conferences related to inclusion with lieu time, and/or
funding62
SCpolicies 5. Programme Director/Supervisor promotes staff participation in courses/workshops/conferences related to diversity with lieu time, and/or
funding
SCpolicies 6. Programme Director/Supervisor, Early Childhood Educators, Resource Consultants, therapists and other workers demonstrate their
understanding that quality inclusive practices require that withdrawal of individual children for individual programming and/or assessment is
only used on rare, appropriate, occasions. Documentation to this effect can include a formal policy regarding the child care programme’s
position with respect to withdrawal of children with special needs for individual programming and/or assessment.
SCpolicies 7. The Board of Directors for the child care programme (or parent committee, or owners) have received information on the advantages of inclusive
child care and have an understanding of the inclusive practices and policies related to inclusion in the child care programme.
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Category Five
Interaction and Relationships

When we work with a child over a period of time, we can help him to develop the skills needed to function successfully with other
people. What we teach him stays with him and protects him in a variety of settings 63
Care is a practice rather than a set of rules or principles.
It involves particular acts of caring and
a general habit of mind to care …64
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Category 5: Interaction and Relationships
Staff child interactions and communication
interactions 1. Staff respond promptly in developmentally appropriate ways to children’s positive initiations, emotions, and feelings of hurt and fear by
providing comfort, support and assistance.65
interactions 2. Staff evaluate and change their responses based on individual needs. Staff vary their interactions to be sensitive and responsive to children’s
differing abilities, temperaments, activity levels, and cognitive and social development66
interactions 3. Children have varied opportunities to develop skills for entering into social groups, learning to help, and other pro-social behaviour.67
interactions 4. Staff cope well with stress and model positive interactions with others 68
Greeting and departure
greet 1.
Upon arrival, the child is greeted and welcomed into the room
greet 2.
Greeting and departing procedures are used as opportunities to share child-related information between staff and parent
greet 3.
Children are given the time and support needed to adjust to and become involved in the programme upon arrival69
Atmosphere and supervision
supervision 1. Staff are consistent and predictable in their physical and emotional care of all children 70
supervision 2. Staff assist children in resolving conflicts by helping them identify feelings, describe problems, and try alternative solutions
supervision 3. Supervision of Children ensures both safety and child’s need to explore 71
supervision 4. Staff coordinate supervision so that all areas being used by children are supervised
supervision 5. Staff scan the room, and place themselves in positions where they are able to observe other children even when working with one child or a
small group72
Behaviour Guidance
BehavGuid 1. Staff demonstrate positive behaviour guidance by:
 Stating their expectations clearly
 Matching their expectations to the developmental level of the children
 Explaining consequences of behaviour in a non-threatening manner
 Advising children of upcoming changes of activity 73
BehavGuid 2. Staff promote pro-social behaviour by interacting in a respectful manner with all staff and children. They
 Model turn taking and sharing as well as caring behaviours
 Help children negotiate their interactions with one another and with shared materials
 Engage children in the care of their classroom
 Ensure that each child has an opportunity to contribute to the group
 Encourage children to listen to one another
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BehavGuid 3.

BehavGuid 4.

BehavGuid 5.
BehavGuid 6.

3

 Encourage and help children to provide comfort when others are sad or distressed
 Use narration and description of ongoing interactions to identify pro-social behaviours74
Staff help children to manage their behaviour by guiding and supporting children who are developmentally able to:
 Persist when frustrated
 Play cooperatively with other children
 Use language3 to communicate needs
 Learn turn taking
 Gain control of physical impulses
 Express emotions in ways that do not harm others or themselves
 Use problem solving techniques75
Rather than focus solely on reducing challenging behaviour, staff focus on
 Teaching the child social, communication, and emotional regulation skills
 Using environmental modifications, activity modifications, adult or peer support and other teaching strategies to support the child’s
appropriate behaviour76
Any policy regarding behaviour is embedded in a behaviour guidance approach, rather than embedded in a disciplinarian, punitive, or
exclusionary approach to responding to children’s behaviour
The policy and written protocol regarding children’s behaviour:
 delineates the role and responsibilities of the programme staff with respect to behaviour guidance
 describes and provides examples of acceptable and unacceptable practices
 has a clear statement on parental involvement such as providing information regarding the child care programme’s approach to
behaviour guidance; and describing situations in which parents need to be informed about specific behaviours
 clearly describes the child care programme’s position on exclusion/expulsion of a child based on behaviour challenges; if the statement is
not based on a principle of “zero reject,” clear protocol are outlined regarding the steps of engaging parents in problem solving, in seeking
professional supports (for example, involving CMHA), and exhausting all other techniques to support the child in the programme, prior to
a decision to exclude a child from the programme.

Language refers to all forms of communication including verbal; signs; gestures; and symbols
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Category 5: Interaction and Relationships, Continued
Supporting Children’s Self Esteem
selfEsteem 1
Staff foster children’s emotional well-being by demonstrating respect for children and creating a positive emotional climate as reflected in
behaviours such as frequent social conversations, joint laughter, and affection 77
selfEsteem 2
Staff encourage and recognize children’s work and accomplishments 78 and respond positively to children’s interests, strengths and needs 79
selfEsteem 3
Staff show respect and sensitivity for children’s individual and ethno racial diversity 80
selfEsteem 4
Staff show respect and sensitivity for children’s individual temperaments and styles of interaction (such as shyness, etc)
selfEsteem 5
Staff provide a safe environment for children to display a range of emotions
selfEsteemSA 6 School age programme activities provide opportunities for older children to develop their autonomy and leadership skills, for example,
through strategic interactions with younger children (i.e., reading buddies)81; by being allowed similar “freedom of movement” within the
programme environment as would be permitted when in school.
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Category Six
Documentation of Programming

It is through the process of working proactively to achieve a vision that a programme achieves excellence. …
The philosophy is a statement of the values underlying the vision. Since the programme philosophy is a culmination of beliefs and
goals for early childhood development, it should be re-evaluated frequently …82
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Category 6: Documentation of Programming
Documentation of Programme Philosophy or Mission Statement
philos 1.
The child care programme has a Mission Statement and/or a Philosophy Statement posted in a location that is accessible to parents and staff.
philos 2.
There is a written Code of Ethics for the staff, which also applies to workers who come into the child care programme. The Code of Ethics is a set
of statements about appropriate and expected behaviour of the workers and, as such, reflects the programme’s values83.
Daily Schedule
sched 1.
A written schedule is posted in the room; it provides general information regarding the structure of the day, with the understanding that variations
may be made to the schedule to meet children’s individual needs – as well as group needs (such as spending more time out doors during good
weather)84
Activity Documentation and/or Planning
doc A.
Programme plans are posted in advance to indicate what activities and experiences will be offered to the children OR
doc B.
(in the case of a programme using an emergent model of programming) Programme activities and experiences are documented and posted as they
occur or by the end of the day85
Individual Programme Plans
IPP 1
There is a Service Agreement for each child with identified special needs onsite at the child care programme
IPP 2
Each child who has identified special needs has an Individual Programme Plan (IPP) which includes:
 Current developmental goals in all areas (of development)
 Long term goals
 Timelines for achieving and reviewing the goals86
IPP 3
Documentation of each child with identified special needs’ progress is recorded in chart form and the Resource Consultant and Early Childhood
Educator meet regularly to review and revise the goals as they are met 87
IPP 4
The IPP is reviewed and updated on a regular basis, and documentation shows that it has been updated in the last 6 months
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Category Seven
Parent, Family and Community Relationships

Just as rainbows require both sunshine and rain,
there are important prerequisites for quality in early childhood.
But like rainbows, that quality is not fixed and can be elusive.
Whether and where a person sees the rainbow depends on where he or she is standing 88
“As a director, I made sure the parent handbook had a section asking that parents label their children’s clothing
because ‘don’t they realize how many clothes we have to go through and how alike all the clothing is?’ As a
parent, I inconsistently labeled my kid’s clothing because ‘don’t they realize how many clothes kids go through and
what it takes to label each pair of socks?’ As a parent, I missed open houses, regretfully, and committed all the
parent sins, still caring deeply about my kid.”89
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Category 7: Parent, Family and Community Relationships
Parent and Family Involvement
FI 1.
Parents are welcome to visit the programme at any time during the programming day; parents are also welcome to participate in special events
and field trips
FI 2.
Parents are encouraged to become involved in the child care programme, and they are able to choose the level of involvement they wish to
engage in.90
FI 3.
The supervisor/director and programme staff use a variety of formal and informal strategies to become acquainted with and learn from families
about their family structure; their child rearing practices; and any other information families wish to share about their social, cultural, linguistic,
racial and religious backgrounds.91 Respect for parents demands that, unless the situation is one of abuse or neglect, the parents control what
information they wish to share.92
FI 4.
Written feedback about the child care programme is solicited from parents through a regular survey (such as an annual parent satisfaction
survey)
FI 5.
A suggestion box is accessible for parents using the programme.
FI 6.
Resources, pamphlets, and information of interest to parents and to support parents in caring for their children (for example on children’s
healthy development, caregiving, parenting, etc) are available for parents to borrow
FI 7.
The child care programme offers workshops for parents and/or invites parents to attend workshops and/or in-services that are being provided
for programme staff
FI 8.
Parents of children with special needs are supported in their involvement in the initial team meeting, the goal setting meeting, and all other
meetings (“case conferences”) related to goal setting, reviews and planning with respect to their child.
FI 9.
There is suitable, relatively private space for staff to meet with parents, with minimal interruption, at the child care programme
FI SA10 School age programme site has an accessible telephone and answering machine that is available to leave messages on during non-programming
time (for example, for parents to leave messages regarding a child’s absence); and is checked frequently during programming time 93
Orientation Process
orientation 1
Parents are given written materials about the programme (such as a parent handbook)
orientation 2
Provisions are made to ensure that there are no language or literacy barriers to parents obtaining and understanding the information
orientation 3
The child care supervisor works with families to ensure that there is a “goodness of fit” between the family (the child) and the child care
programme (For example, requesting that parents visit the programme prior to enrolling their child; meeting with parents to gain an
understanding of the parents’ wants, needs and expectations of the child care programme)
orientation 4
All parents, including parents of children with identified special needs or who suspect that their child may have special needs enrolling in
the child care programme receive information on inclusion supports in Wellington and Guelph’s child care programs.
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Category 7: Parent, Family and Community Relationships
Community Relationships
community 1
The supervisor/director, child care staff, and Board of Directors members are familiar with child and family agencies and services in Wellington
and Guelph so that they can provide relevant information to families, and, when needed, request – or support parents in obtaining - services
to assist them in their care for children in the programme
community 2
Information about community events related to child care, families and children are available at the child care programme
community 3
Staff use their knowledge of the community and of the families using the programme to enhance the activities and learning experiences of the
children in the programme94
community 4
The child care programme engages with other community organizations and groups to enrich the experiences of children and families in the
programme95
communitySA 5 School Age programme operator, supervisor and/or key staff person has regular meetings with host agency or school for collaboration and to
resolve challenges.96
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Category Eight
Staff Supports

Attention is finite.
Humans can juggle only 5 to 7 items simultaneously.
Early childhood educators are constantly forced to choose from the field
of thousands of bits of information; to synthesize,
evaluate and prioritize with speed; to decide and act.
This is part of what makes teaching so interesting 97
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Category 8: Staff Supports
Personal Needs of Staff
staffPersonal 1
There is convenient, safe and separate space available for staff to store their personal belongings
staffPersonal 2
There is a separate “adult only” staff room or similar space where staff can have a break away from children98; the space provided has
suitable, adult size furniture.
staffPersonal 3
There is a flexible, yet formal schedule for breaks during the morning and afternoon so that staff can anticipate that they will be relieved at
a relatively predictable time (allowing them an opportunity to return to their “on the floor” responsibilities refreshed)
staffPersonal 4
There is a separate, accessible bathroom for staff (which may be used by other adults working in or visiting the programme)99
staffPersonal 5
Supervisor/Director supports staff in identifying challenges having an impact on their performance and work-place well-being (such as burnout); and provides support in getting assistance (such as EAP)
Professional Needs of Staff
staffProf 1
Written job descriptions exist for each staff position in the programme
staffProf 2
More than two thirds (2/3) of the child care staff in the programme have a written job contract100
staffProf 3
Child care staff have paid planning time, which is scheduled into their regular work week
staffProf 4
Staff meetings are held on a regular basis (for example, monthly), and they are predictably scheduled (such as “the first Monday of the
month”).
staffProf 5
Staff are compensated for the time spent at staff meetings either with pay or lieu time
staffProf 6
Staff who work together in a programme team (or who share a programming room) have regularly scheduled time to meet and plan
together.
staffProf 7
Staff receive paid release time and/or financial assistance to attend workshops and professional development
staffProf 8
Staff have ample access to materials and resources (such as activity books, early childhood education magazines and journals, etc) at the
child care programme, and have filing and storage space for their own materials in order to facilitate programme planning and programme
implementation.
staffProf 9
Staff are encouraged by the programme supervisor/director to network with staff members from other child care programs
staffProf 10
New staff receive additional support in adjusting to their responsibilities in the child care programme by:
 A thorough and consistent orientation process that is implemented for each new staff (the supervisor uses a checklist)
 Identifying a more senior staff member as a “mentor” or support person to assist the new staff person in adjusting to the programme,
the children, the procedures and other responsibilities.
 Information regarding the inclusion model for supporting children with special needs in the child care programme
staffProf 11
Supervisor/Director supports staff in identifying challenges having an impact on their performance and work-place well-being; and provides
support in getting assistance and resources for the staff person’s professional development
staffProfSA12
School age programme staff are supported in attending and encouraged to participate in training and professional development
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opportunities specifically designed for providing care and programming to children in a school age setting101

Category 8: Staff Supports
Valuing Early Childhood Educators in the Programme
valuingECEs 1
Greater than 30% of the child care staff have been working in this programme for more than 5 years102
valuingECEs 2
Greater than 30% of the child care staff have been working in the field of Early Childhood Education for more than 10 years 103
valuingECEs 3
Full time, fully ECE qualified staff earn $12.50 or more per hour104
valuingECEs 4
More than 75% of the child care programme’s budget is spent on staff wages105
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Category Nine
Leadership and Management

The Centre Director is the focal point of leadership.
The Centre Director bears ultimate responsibility for what goes on in the centre106
Effective leaders care about other people.
They see their relationship to and with others as essential to
the overall strength and vitality of the organization.107
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Category 9: Leadership and Management
Supervising, Supporting and Evaluating Staff
Support 1 Formal staff evaluations occur annually; and less formal information and feedback on individual staff performance is provided to the staff on a frequent and
regular basis108.
Support 2 There are mechanisms in place for staff to express their opinions; to have input into the programme (programming decisions, and decisions that have an impact
on their workplace).
 There is evidence to suggest that the supervisor/director shows flexibility, openness to change, openness to contrary opinion and divergent viewpoints 109
110
(for example, there are activities and initiatives in the programme being led by personnel other than the supervisor; staff are confident in discussing
characteristics of the programme; staff are encourage to participate in networking outside the child care programme)
Support 3 Supply staff are oriented to the programme, given sufficient information about role and responsibility expectations, protocols and scheduling, etc so that they
can be as effective as possible and have a sense of competency in the programme111
Support 4 Staff participation in professional development is an expectation that is reviewed upon regular individual staff evaluations
Support 5 The supervisor/director promotes staff participation in courses, workshops and conferences; Staff members are supported in attending training through
incentives such as lieu time, financial compensation, or covering the cost of the workshop.
Support 6 The supervisor/director provides workshops and training for the child care staff on a regular basis 112 (i.e., in-house training)
Support 7 The programme is organized and staffed to minimize the number of group, teaching staff, and classroom transitions experienced by an individual child during the
day and programme year. Every attempt is made to maintain continuity of relationships between teaching staff and children and among groups of children.113
Leadership
lead 1
The supervisor/director regularly participates in local networking and professional development opportunities
lead 2
The supervisor/director sits on at least one local child and/or family service committee
lead 3
The supervisor/director seeks out and participates in a range of professional development opportunities to specifically support the role of managing and
supervising, in addition to attending training and education opportunities related to child development, programming, diversity, inclusion, etc
lead 4
The supervisor/director and owner/Board of Directors, are knowledgeable about how policy and funding changes at the municipal, provincial, and federal level
can affect the services and resources available for children and their families 114
lead 5
The supervisor/director and owner/Board of Directors are involved in child care advocacy115
lead 6
The supervisor/director and owner/Board of Directors are aware of changing demographics, social and economic trends, as well as being aware of developments
in the field of early childhood education and care116
lead 7
The supervisor/director undergoes a performance evaluation on a regular basis (such as yearly); performed by a sub-committee of the board of directors; or by
the owner/operator; or by an objective committee set up for this purpose.
lead 8
The supervisor/director has a solid understanding of the role and responsibilities of the board of directors, and supports the board in understanding the
supervisor’s role and responsibilities, and the board’s understanding of child care programming and child care in general 117
lead 9
The supervisor/director supports positive staff interaction by organizing/facilitating social events for staff118
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